


Redes de Investigacion e Innovacion en Docencia
Universitaria. Volumen 2022

Rosana Satorre Cuerda (Coord.),

Asuncion Menargues Marcilla, Rocio Diez Ros & Neus Pellin Buades(Eds.)

2022



Redes de Investigacion e Innovacién en Docencia Universitaria. Volumen 2022

Organitzacid: Institut de Ciencies de I’Educacié de la Universitat d’Alacant/ Organizacion: Instituto de Ciencias de la
Educacion de la Universidad de Alicante

Edicié / Edicion: Rosana Satorre Cuerda (Coord.), Asuncion Menargues Marcilla, Rocio Diez Ros & Neus Pellin Bua-
des(Eds.)

Comité técnic / Comité técnico:

Cristina Mansilla Martinez

Sergio Andrés Mijangos Sanchez

Neus Pellin Buades

Revisio i maquetacio: ICE de la Universitat d’Alacant/ Revisién y maquetacién: ICE de la Universidad de Alicante

Primera edicio: / Primera edicion:

© De I’edicid/ De la edicion: Rosana Satorre Cuerda (Coord.), Asuncion Menargues Marcilla, Rocio Diez Ros & Neus
Pellin Buades(Eds.)

© Del text: les autores i autors / Del texto: las autoras y autores

© Draquesta edicio: Institut de Ciéncies de I’Educacié (ICE) de la Universitat d’Alacant / De esta edicion: Instituto de
Ciencias de la Educacion (ICE) de la Universidad de Alicante

ice@ua.es

ISBN: 978-84-09-39082-3

Qualsevol forma de reproduccid, distribucié, comunicacié publica O transformaci6 d’aquesta obra només pot ser realit-
zada amb I’autoritzacié dels seus titulars, llevat de les excepcions previstes per la llei. Adreceu-vos a CEDRO (Centro
Espaiiol de Derechos Reprograficos, www.cedro.org) si necessiteu fotocopiar o escanejar algun fragment d’aquesta obra.
/ Cualquier forma de reproduccidn, distribucion, comunicacion publica o transformacion de esta obra sélo puede ser
realizada con la autorizacion de sus titulares, salvo excepcion prevista por la ley. Dirijase a CEDRO (Centro Espafiol de
Derechos Reprograficos, www.cedro.org) si necesita fotocopiar o escanear algun fragmento de esta obra.

Produccid: Institut de Ciéncies de I’Educacio (ICE) de la Universitat d’Alacant / Produccién: Instituto de Ciencias de la
Educacién (ICE) de la Universidad de Alicante

EDITORIAL: Les opinions i continguts dels resums publicats en aquesta obra son de responsabilitat exclusiva dels autors.
/ Las opiniones y contenidos de los resimenes publicados en esta obra son de responsabilidad exclusiva de los autores.



INDICE

Estrategias y metodologias enfocadas a la transferencia del conocimiento y resultados de investigacion
sobre docencia en la Educacion Superior

1. Tertulias dialdgicas y el desarrollo del pensamiento y la comunicacion en la Educacion Superior 9
Camus Ferri, Maria del Mar; Iglesias Martinez, Marcos JesUs; Lozano Cabezas, Inés

Acciones educativas innovadoras en la Educacion Superior

2. Mejorando la adquisicion de competencias de habilidad en el laboratorio de quimica mediante la metodologia

de laboratorio invertido 23
Aguirre Pastor, Miguel Angel; Canals Hernandez, Antonio; Hidalgo Nufiez, Montserrat; Vidal Martinez, Lorena;
Cerdan Sala, Maria del Mar

3.La ensenianza del Derecho a través de la refutacion de fake news: una nueva experiencia docente para la era de

la posverdad 33
Arrabal Platero, Paloma; Basterra Hernandez, Miguel; Bonsignore Fouquet, Dyango; Garcia Martinez, Andrea;
Gimeno Bevid, José Vicente; Gutiérrez Pérez, Elena; Parres Miralles, Rubén; Rabasa Martinez, Ignacio; Vazquez
Esteban, Marina

4. Experiencia docente: Flipped classroom en una asignatura de Contabilidad 45
Bafndn-Calatrava, Maria Cristina; Ramdn-Dangla, Remedios; Cortés-Santos, José Enrique; Sala-Palomares, Ana;
Sirvent-Nicolau, Estefania

5.Gamificacion de la Asignatura Inglés B2 para Ingenieria Industrial con un Videojuego Serio: The Engineer 57
Casafi-Pitarch, Ricardo; Haba-Osca, Julia

6.0rientacion educativa: procesos de innovacion y mejora en la formacion del profesorado 71
Cascales-Martinez, Antonia; Gomariz Vicente, Maria Angeles

7. Uso de la filfa, la mala ciencia y la pseudociencia como material docente. Una experiencia multidisciplinar 83
Formigoés-Bolea, Juan Antonio; Palmero-Cabezas, Mercedes; Santos, Wilson C.; RubeSova, gtépénka; Cano-
Gonzalez, Néstor; Zaragoza-Castelld, Maria Gloria; Dubova Veronika

8. Experiencia docente con la herramienta “VR-Triage” de realidad virtual inmersiva. 97
Garcia-Aracil, N; Ruiz-Fernandez,D; Berna-Martinez,JV; José-Alcaide, L; Morales-L6pez; B; Castejon-de la
Encina, ME

9. Promocion de la salud: actividad de aprendizaje servicio para estudiantes de Ciencias de la Salud 109
Garcia Cabanes, M? Cristina; Sanchez Castillo, Carla; Fernandez Sanchez, Laura; Formigds Bolea, Juan Antonio;
Lopez Rodriguez, Damian; Kutsyr Kolesnyk, Oksana; Martinez-Gil, Natalia; Sdnchez Sdez, Xavier; Compafiy
Sirvent, Miguel Angel, Noailles Gil, M?Agustina; Maneu Flores, Victoria

10. Miradas ampliadas a la Historia de la Arquitectura: El aprendizaje de Composicion Arquitectonica 2 121
Gilsanz-Diaz, Ana; Diaz-Garcia, Asuncion; Parra-Martinez, José; Gutiérrez-Mozo, Maria-Elia; Barbera-Pastor,
Carlos; Martinez-Medina, Andrés; Oliver Ramirez, José Luis

11. Aplicacion de la clase invertida en la docencia de Fundamentos de los Computadores 135
Jimeno Morenilla, Antonio; Sanchez Romero, José Luis; Mora Mora, Higinio; Pujol L6pez, Francisco; Fuster
Guillo, Andrés; Azorin Lopez, Jorge; Pertegal Felices, Maria Luisa; Saval Calvo, Marcelo; Garcia Rodriguez, José;
Martinez Gonzalez, Pablo; Mulero Pérez, David

12. Propuesta didactica enmarcada en la metodologia propuesta por la flipped classroom para enseriar
gramatica en inglés. 149
Martinez Lirola, Maria; Simon Llorens, Eva Maria

13. Los modelos a escala como ayuda en la visualizacion de fendmenos fisicos estudiados en ingenieria del

terreno 165
Pastor, José Luis; Cano, Miguel; Riquelme, Adrian; Tomas, Roberto; Cano, David; Jorda-Bordehore, Luis; Galindo,
Rubén

14. Implantacion de la metodologia de aprendizaje basado en proyectos en la asignatura Vibroacustica 175
Poveda-Martinez, Pedro; Carbajo-San-Martin, Jesus; Ramis-Soriano, Jaime



15. Extraccion de perfiles de alumnos de programacion en estudios superiores mediante aprendizaje automdatico
en evaluaciones tipo juez en linea 187
Rico-Juan, Juan Ramdn; Sanchez-Cartagena, Victor M.; Valero-Mas, Jose J.; Gallego, Antonio-Javier; Rizo, David

16. Précticas de innovacion docente en entornos digitales para la Didactica de la Lectura y la Escritura 199
Serna-Rodrigo, Rocio; Samper-Cerdan, Maria; Pérez Gisbert, Vanessa; Molina Molina, Maria; Ortiz Hernandez,
Francisco Javier; Ruiz Céceres, Rocio del Mar; Martinez Garcia, Juan Salomon; Vela Bermejo, Juan; Carbonell
Correoso, German

Experiencias educativas derivadas de la evaluacién y de los indicadores de la calidad docente en la
Educacion Superior

17. Nearpod as a tool in the implementation of the formative assessment in “English for International Relations |
and 11" 213
Espinosa-Zaragoza, Isabel; Balteiro, Isabel

18. Tiempo de dedicacion del alumnado al trabajo autonomo en las practicas de la asignatura Actividad Fisica y

Calidad de Vida 225
Garcia-Jaén, Miguel; Garcia-Luna, Marco Andrés; Sanchis Soler, Gema; Sebastia Amat, Sergio; Mufioz-Palomares,
Francisco; Laurino-Franchini, Santiago; Cortell Tormo, Juan Manuel

19. Codocencia, coevaluacion y observacion para el desarrollo de la competencia docente en el aula de lengua 'y

literatura 237
Rovira-Collado, José; Llorens Garcia, Ramon F.; Ruiz Bafiuls, Monica; Martin Martin, Arantxa, Soler Quilez,
Guillermo; Pérez Beneyto, Juan Carlos; Ribes Lafoz, Maria; Martinez-Carratala, Francisco Antonio; Lanseros
Sanchez, Raquel; Santos Maestre, Lorena; Lopez Vifias, Maila, Pomares Puig, Pilar, Herndndez Ortega, José

Metodologias innovadoras basadas en el uso de las tecnologias (TIC o TAC) en la Educacién Superior

20. Moativacién y rendimiento académico tras una intervencion de caracter conectivista con profesorado de
Educacién Fisica en formacion inicial docente 253
Arias-Estero, José L., Merofio, Lourdes; Morales-Belando, Maria T.

21. Uso e implantacién de Github Classroom en una asignatura con Aprendizaje Basado en Proyectos:

analizando el caso de Fundamentos de Videojuegos. 267
Aznar Gregori, Fidel; Rizo Aldeguer Ramon; Pujol L6pez, Mar; Arques Corrales, Pilar; Botana Gomez, Javier;
Lozano Ortega, Miguel Angel; Mora Lizan, Francisco José; Puchol Garcia, Juan Antonio; Pujol Lopez, M? José

22. Barriuminadas. O como renombrar lo inimaginable, dibujar flujogramas y resignificar lugares en

arquitectura. 279
Carrasco Hortal, Jose; Prieto Garcia-Cafiedo, Sara; Sanchez Fajardo, José Antonio; Francés Garcia, Francisco;
Carratala Puertas, Liberto; Vilella Bas, Santiago

23. El desarrollo del videojuego Dama: del Medievo a la Modernidad, como medio de formacion de estudiantes

de ensefianza superior 293
Carrasco Rodriguez, Antonio; Parra Villaescusa, Miriam; Villagra Arnedo, Carlos José; Compafi Rosique, Patricia;
Barrio Barrio, Juan Antonio

24. Mejora del aprendizaje mediante casos practicos en el &rea de la seguridad en establecimientos industriales
a través de una herramienta de autoevaluacion automatizada 305
Llorca-Schenk, Juan; Sentana-Gadea, Irene; Diaz Ivorra, M* Carmen

25. Aprendizaje guiado en la peticion de informacion en estudiantes italianos de espafiol de nivel A2/B1 321
Martin Sanchez, M. Teresa; Pascual Escagedo, Consuelo

26. Fomento del aprendizaje activo en la asignatura de Gestidn y Explotacion de Puertos 335
Pagéan Conesa, José I.; Lopez Ubeda, Isabel

27. Realidad Virtual en la ensefianza de ingenieria y arquitectura 345

Pereiro Barceld, Javier; Varona Moya, Francisco de Borja; Galao Malo, Oscar; Baeza de los Santos, Francisco
Javier; Saez Fernandez, Miguel; Pomares Torres, Juan Carlos



Innovacion docente en la Educacion Superior en torno a la educacién inclusiva, accesibilidad, género y
educacion para el desarrollo sostenible

28. Contribucion de la docencia universitaria al desarrollo de competencias para el emprendimiento sostenible
361

Marco Lajara, Bartolomé; Ubeda Garcia, Mercedes; Zaragoza Saez, Patrocinio del Carmen; Rienda Garcia, Laura;
Garcia Lillo, Francisco; Andreu Guerrero, Rosario; Manresa Marhuenda, Encarnacion; Seva Larrosa, Pedro; Ruiz
Fernandez, Lorena; Sanchez Garcia, Eduardo; Poveda Pareja, Esther; Martinez Falco, Javier; Millan Tudela, Luis
Antonio; Arjona Giner, Sergio

29. Adaptaciones de acceso al curriculo para el alumnado con discapacidad auditiva en el ambito universitario

375

Lopez Alacid, Maria Paz; Lozano Barrancos, Maria

30. Narracion grdfica europea e hispanoamericana sobre la Discapacidad Visual 389
Pomares Puig, M. Pilar; Lépez Vifas, Maila

Acciones de apoyo, orientacion y refuerzo al alumnado para la mejora de la formacion y de los
resultados en la Educacion Superior

31. Investigacion docente en los grupos de Alto Rendimiento Académico incluyendo la perspectiva de la
adaptacion curricular 403
Calpena Garrig6s, Andrea; Abad Pérez, Raquel; Serrano Torregrosa, Elena; Llinares Perez, Noemi; Beltran-

Sanahuja, Ana; Sanz-Lazaro, Carlos

32. Oportunidades de inclusion para los estudiantes universitarios con trastorno por déficit de atencion e

hiperactividad 415
Gonzalez Alonso, Maria Yolanda; Martinez Martin, Maria Angeles; De Juan Barriuso, Maria Natividad

33. El desarrollo de las competencias gerenciales de los administradores de empresas con el uso de simuladores

425

Guzmén, Alba; Garcia, Andrés ;Chalarca, Luisa

34. Clinical training to reduce infections of sexually transmitted parasites 435
Pefia-Fernandez, Antonio, Pena Fernandez, M. Angeles, Evans Dennis, Mark, Acosta, Lucrecia



34. Clinical training to reduce infections of sexually transmitted parasites

Pefia-Fernandez, Antonio?, Pefia Fernandez, M. Angeles?, Evans Dennis, Mark®, Acosta, Lucrecia®

!Leicester School of Allied Health Sciences, De Montfort University
2Universidad de Alcala

SUniversidad Miguel Hernandez de Elche

ABSTRACT

Infections due to intestinal protozoan parasites are increasing in Europe in men who have sex with
men (MSM). However, sexual clinics do not routinely monitor for these sexually transmitted par-
asites (STPs). Our international team, led by De Montfort University (DMU, UK), has launched a

complete open-access website package, named e-Parasitology® (http://parasitology.dmu.ac.uk/index.

htm), which includes a battery of resources and tools (virtual microscope and laboratory) for the
teaching and learning of the STPs of Entamoeba histolytica, Giardia intestinalis, Cryptosporidium
spp. These virtual resources were tested with third year BSc Biomedical Science students at DMU in
2019/20 and 20/21, to evaluate their effectiveness, specifically on the acquisition of diagnostic skills.
Students completed a focused 2-hour workshop using a clinical case study of E. histolytica affecting
an MSM patient, and checked different virtual clinical slides available that presented structures of
this parasite using the resources available in e-Parasitology. Thirty-seven and ten students voluntarily
provided feedback at the end of the workshop, respectively. Most responders highlighted that e-Par-
asitology® helped them to learn the clinical and pathological characteristics of Entamoeba spp. (90%
in 20/21), as well as how to diagnose infections due to E. histolytica (77.8%; 11.1% disagreed; 20/21
cohort). Our preliminary results suggest that e-Parasitology® facilitates the learning of laborious lab-
oratory techniques for the diagnosis of E. histolytica and opportunistic parasites.

KEYWORDS: e-Parasitology®, sexually transmitted parasites, MSM, E. histolytica, diagnostic
skills.
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1. INTRODUCTION

Intestinal protozoan parasites previously considered as tropical infections are emerging as
concerning pathogens in developing countries because of their increasing prevalence in men who
have sex with men (MSM) (McNeil et al., 2022; Yanagawa et al., 2022). Transmission in MSM could
occur during oral-anal contact, either directly or indirectly via sex toys or fellatio (Abdolrasouli et
al., 2009; Escola-Vergé et al., 2017). Moreover, increased use of risky practices such as chemsex (use
of drugs immediately before or during sex), group sex, fisting and scat play (Mitchell and Hughes,
2018), in conjunction with the introduction of pre-exposure prophylaxis (PrEP) as an HIV-prevention
strategy, would likely have been translated in an increased risk compensation (more risky sexual
practices in conjunction with decline in condom use) (Jansen et al., 2020; Azarnoosh et al., 2021)
and could explain the increasing prevalence of Entamoeba histolytica, Giardia intestinalis, Crypto-
sporidium spp. recorded in developed countries (Fernandez-Huerta et al., 2019; Farraj et al., 2022).
However, more epidemiological studies are needed as risk compensation has not been observed in all
studies/countries, such as in the recent epidemiological study carried out by Streeck et al. (2002) in
the German MSM population.

As timely diagnosis is pivotal for tackling infections and contributing to an overall decrease
in sexually transmitted parasite (STP) incidence, the scientific community is recommending the intro-
duction of rapid antigen detection tests for detecting these intestinal parasites during routine checks

for sexually transmitted infections (STIs), especially among high risk groups (Fernandez-Huerta et
al., 2019).

To reduce transmission and morbidity of STPs, medical and other healthcare professionals
should be fully aware of this infection route, as anorectal STPs can progress asymptomatically and/
or require detailed knowledge to make diagnosis and undertake effective screening. Moreover, these
professionals can be key to increase awareness and optimise management of these infections, espe-
cially in the MSM population. However, learning medical parasitology is complex because of the
number of clinical competences that students need to acquire in a limited time, as well as skills to
detect and distinguish a myriad of different microscopic parasite structures for their diagnosis (Linder
et al., 2008). Moreover, learning this science requires overcoming important challenges, including a
significant reduction in the amount of lecture/practical time dedicated to the teaching of parasitolo-
gy, coupled with reduced access to appropriate resources and parasitology professionals worldwide
(Dupouy-Camet et al., 2009). Furthermore, academics must have the necessary tools and resources to
be able to incorporate recent technical advances and cutting-edge topics into parasitology curricula.

1.1. e-Parasitology® website: STPs’ resources

To overcome the different challenges that medical parasitology education is facing, De Mont-
fort University (DMU, Leicester, UK) started the development of e-Parasitology® (publicly available
here: http://parasitology.dmu.ac.uk/) in 2015, in collaboration with practising National Health Ser-
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vice Biomedical Scientists and parasitologists from the Spanish Universities of San Pablo CEU and
Miguel Hernandez de Elche (UMH). This web-based package, launched in 2017, has four modules
to aid with the teaching/learning of medical parasitology (Pefa-Fernandez et al., 2020a): a) theoret-
ical module, which contains engaging e-learning resources, formative quizzes and mini-games for
promoting self-learning on the topic of common and emerging human parasites; b) virtual laboratory,

with innovative resources for learning biomedical laboratory techniques for parasitology research; c)
virtual microscope containing a library of real specimens, viewable across a range of magnifications,
for parasitology diagnosis; d) virtual clinical case studies, for promoting acquisition of problem-solv-

ing, critical thinking and reflection skills to facilitate the acquisition of key parasitological diagnos-
tic skills. The four modules were co-designed with multimedia developers (staff and students) and
graphic design students, who were hired as paid employees from a range of different internal funding
schemes to enhance student employability, following previously established principles of curriculum
design for parasitology training, adult and behavioural theory (Sisson et al., 2010) and gamification
pedagogies, to simplify the communication of complex scientific concepts following Universal De-
sign for Learning approaches (Capp, 2017).

Since the package was launched, different resources have been built and added to strengthen
the clinical training for the diagnoses, prevention and management of emerging STPs, specifically of
E. histolytica, G. intestinalis, Cryptosporidium spp. For example, a virtual clinical parasitology study
was introduced for a case of E. histolytica affecting an MSM patient, as it has been recently reported
as the most prevalent STP in MSM who attended STI units in Barcelona with enteritis and procto-
colitis (Fernandez-Huerta et al., 2019). This virtual patient was co-infected with HIV, and lately is
affected by opportunistic parasites because his immune system is compromised, specifically with
Acanthamoeba spp., a free-living amoeba. Thus, this complex virtual case study includes a series of
different virtual clinical slides of different amoebas, which might enhance familiarisation of the user

to the different morphologies, organs, life cycle stages and features of these pathogens

In addition, relevant practical resources have been incorporated into e-Parasitology for the
culture of STPs in a parasitology laboratory, a pivotal specialised technique for diagnosis and patient
care, performing parasitology and epidemiological research studies, also demonstrating the charac-
teristics of these pathogens. Thus, a highly interactive unit for the culture of Trichomonas vaginalis,
a non-intestinal STP that affect the female lower genital tract and the male urethra and prostate, was
created in 2020, as recent reports have highlighted the importance of including T. vaginalis testing
in routine gynaecological examinations as its prevalence is increasing in Madrid (Bolumburu et al.,
2020). Although T. vaginalis is rare in MSM in recent European epidemiological studies (Jansen et
al., 2020), rectal testing has been recommended to be carried out in MSM living in locations where T.
vaginalis is endemic, with high levels of genital infection (Hoffman et al., 2018). Information about
this practical unit, which is populated with formative mini-games and activities to provide a holistic
learning experience, can be found in Pefia-Fernandez et al. (2020b).
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1.2. Aims

The objectives of this work were to test the effectiveness of these new virtual resources in
enhancing the awareness of STPs, and specifically for the learning of clinical diagnoses and detection
skills (microscopic and molecular) for E. histolytica, pivotal to tackle the increasing prevalence of

these pathogens in MSM in Western countries in which E. histolytica is no longer endemic.

2. METHODS

2.1. Context and participants

The teaching intervention and testing of these resources was done with third year BSc Bio-
medical Science (BMS) students enrolled in the final year module of Medical Microbiology at DMU,
in the academic years 2019/20 and 2020/21. The structure of the BMS programme can be found

on the DMU website here: https:// www.dmu.ac.uk/study/courses/undergraduate-courses/biomedi-

cal-science-bsc-hons-degree/biomedical-science-bsc-hons.aspx [accessed 31/05/22]. This cohort was

specifically selected as they had previously completed a compulsory module on basic microbiology
(level 4) and biomedical techniques (level 5), so they could provide an informed opinion on the utility
and effectiveness of the specific STP virtual resources. Two cohorts are described and compared here
to strengthen the robustness of our study.

2.2. Instruments

Quantitative and qualitative methods were used to evaluate the success of these resources in
facilitating students’ acquisition of the skills mentioned above and enhance awareness of STPs. We
used the scaffolding of the validated feedback-questionnaire that was used to evaluate the e-Parasitol-
ogy package (Pefia-Fernandez et al., 2020a), which was populated with specific Likert scale questions
to assess the aims of our study in collaboration with participating universities. Electronic written ap-
proval from participants was recorded within the questionnaires, which were completely anonymous
and distributed using Jisc Online Surveys (onlinesurveys.ac.uk). The questionnaire distributed in the
most recent cohort of 2020/21 was also slightly updated to specifically record students’ feedback on
each group of parasites. Ethical approval was provided by the Research Ethics Committee at DMU
(Ref. 1851; amendment approved 8th October 2019).

As qualitative methods, students’ performance during the workshop (completion of clinical
parasitology case study), was recorded. The level of ease with which they identified E. histolytica,
and the awareness, interaction and engagement in the different activities organised throughout the
course to enhance identification of other STPs and free-living amoebas (students were displayed with
photomicrographs and mini-case studies within their lectures), were also recorded in conjunction
with their results during the specific STP virtual case study. Students also previously completed a

focused workshop on opportunistic parasites in their first year of studies, so speediness in tailor-
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ing prevention techniques for STPs and emerging opportunistic parasites (i.e. Entamoeba spp. and

free-living amoebas) was expected.

2.3. Process

We have followed previous successful methods. Briefly, students completed a focused 2-hour
workshop using a clinical case study on E. histolytica affecting an MSM patient. Students needed to
distinguish E. histolytica in different virtual slides that presented morphologies/life cycle stages of
this parasite (trophozoites and cysts) and other opportunistic parasites, using the resources available
in e-Parasitology® (specifically the virtual microscope, library and the theoretical section) to resolve
the clinical case scenario proposed. The workshop was timetabled in small groups in a computer
room and students worked in pairs to encourage team work. Results were discussed with the students
even though they were prompted with instant feedback when completing the virtual case study, in
order to clarify erroneous knowledge or misinformation and identifying potential issues/challenges
found by students during their completion to enhance the case study. Additionally, e-Parasitology®
was used to enhance the lectures and teaching delivered in this module so students received a holistic

experience of the novel website before testing the package in this session.

3. RESULTS

Thirty-seven and ten students, academic years 2019/20 and 2020/21 respectively, voluntarily
provided feedback. Table 1 describes the responses collected for each cohort. Results collected in
both cohorts would suggest that students found the parasitology section in the Medical Microbiology
module easier when using e-Parasitology®. Thus, although students found the parasitology section of
the module difficult (48.6% and 30%; 19/20 and 20/21, respectively), a higher proportion found the
module more challenging overall (62.2% and 50%), which might be attributed to the availability of
the e-Parasitology® website since the beginning of the course facilitating early engagement on the

parasitology content, although more studies would be needed.

Table 1. Students population and number of responses according to cohort of studies and sex.

Cohort Total (registered) Female Male N/A
2019/20 37 (149) 29 8
2020/21 10 (170) 7 3

N/A = not answered

Overall, responders valued the e-Parasitology® website as an appropriate resource to learn
both groups of pathogens (Entamoeba spp. and free-living amoebas), specifically 91.4% and 80% for
each cohort, respectively (Table 2). Moreover, most responders reported that the package aided their
learning of diagnostic skills, specifically 77.8% for E. histolytica (77.8%, 11.1% disagreed vs. 70%,
10% disagreed; 20/21 cohort; Table 2). Similarly, most responders in the 2020/21 cohort indicated
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that they learnt to characterise Entamoeba species (only 10% disagreed), which would be pivotal for
the appropriate prevention of amebiasis (caused by E. histolytica; the second most common cause
of parasitic mortality worldwide; Yanagawa et al., 2022). Moreover, 94% (5.6% neither agreed nor
disagreed) and 90% (10% neither agreed nor disagreed) indicated that e-Parasitology® helped them
to learn the clinical and pathological features of free-living amoebas and E. histolytica, respectively
for each cohort (Table 2).

Table 2. Responses (%) to the feedback-questionnaire to assess the e-Parasitology® website as a learning resource. Co-
lours indicate specific feedback on group of parasites (green=free-living amoebas; blue=E. histolytica)

Neither
Strongly ) Strongly
) Disagree | agree nor | Agree
disagree . agree
disagree
Completing the amoebas virtual case 19/20 0 27 13.5 56.8 27
study increased my knowledge of these
. 20/21 0 0 20 40 40
parasites
The website has helped me to learn | 19,99 0 0 5.6 69.4 o5
some clinical and pathological features
o 20/21 0 0 10 60 30
of free-living amoebas and Entamoeba
histolytica.... 20/21 0 0 10 50 40
.. and has helped me to learn how 19/20 0 29 11.4 62.9 229
to diagnose human infections due to
o 20/21 10 0 20 40 30
free-living amoebas and Entamoeba
20/21 111 0 111 55.6 22.2
eParasitology has helped me to learn | 19,0 0 0 13.9 58.3 278
how to detect free-living amoebas to
species level
20/21 0 0 30 50 20
.... and how to characterise Entamoeba
) 20/21 0 10 30 40 20
species.
I have learnt treatment strategies | 19,99 0 0 1.1 58.3 306
against these pathogenic amoebas....
20/21 0 10 10 70 10
20/21 10 10 0 70 10
... as well as prevention strategies 19/20 0 0 11.1 58.3 30.6
20/21 0 0 30 60 10
20/21 0 20 0 60 20
Overall, the e-Parasitology package | 19,20 0 0 3.6 37.1 54.3
helped me with the study of these par-
. 20/21 0 20 0 60 20
asites
e-Parasitology can support lecturers 19/20 0 0 0 50 50
20/21 11.1 0 0 44.4 44.4
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The materials used to build the novel laboratory resource for the culture and management
of T. vaginalis were initially tested using a blended approach with final year BMS and BMedSci
Medical Science students at DMU in April 2019, who completed a voluntary internship for learning
cell and parasite culture following the visit of an USP-CEU academic through an Erasmus+ mobility
grant. Twenty-two students attended these sessions; 9 (8 BMS, 1 BMedSci) provided comprehensive
feedback (data not published, briefly described here for informative purposes of the effectiveness of
the STP virtual laboratory resources created). Prior to attending the laboratory session, participants
were asked to check the e-Parasitology® cell and parasite culture units, and had an overview of the T.
vaginalis’s resources. 88.9% reported that the e-learning units (22.2% agreed, 66.7% strongly agreed)
facilitated their learning; one student (11%) indicated that the units were difficult to understand. A
similar percentage indicated that the videos of a technician performing the different steps to culture
T. vaginalis enhanced their learning. Most students (55.6% agreed, 33.3% strongly agreed) indicated

that they learnt basic skills to perform cell/parasite culture.

4. DISCUSSION AND CONCLUSIONS

Recent modifications and updates to introduce dedicated resources and tools for the study
of STPs in the e-Parasitology® package are shown to be appropriate and effective, as a higher pro-
portion of our students indicated that they learnt to diagnose, treat and prevent infections due to E.
histolytica. Similar results were observed regarding free-living amoebas, for both cohorts of students.
The slightly lower percentages recorded in the 2020/21 cohort might be attributed to the fact that all
the module was delivered virtually in the Blackboard® virtual learning environment due to the CO-
VID-19 pandemic, which could also explain the lower number of responses collected. Diagnoses,
treatment and prevention are competences of public health importance to manage the infections and
reduce morbidity and mortality produced by these parasites.

Moreover, providing early diagnoses and appropriate treatment will also help to reduce drug
resistance, an increasing and concerning health threat (Pedra-Rezende et al., 2022; Picot et al., 2022).
Our results support those found in fourth year MPharm Pharmacy students enrolled in the Clinical
Analysis & Diagnostics Il module (UMH, Spain) in 2020/21 (n=74/125), following similar methods.
Specifically, 73% (1.4% strongly disagreed; 4.1% disagreed) indicated that they learnt how to diag-

nose infections with these parasites (Pefia-Fernandez et al., 2022).

The effectiveness of the virtual microscope slides created to learn to diagnose and identify the-
se parasites could be attributed to the fact that e-Parasitology® provides students with the opportunity
for self-learning and access to the content outside teaching hours to strengthen their diagnostic and
clinical skills (Strube et al., 2018). Moreover, previous studies have reported a significant increase
in performance of students that have used a virtual microscope versus a light microscope (Hamilton
et al., 2012). Similarly, the mini-videos available of a technician describing all the different steps for

coprological analysis, staining and parasite culture would facilitate students’ learning and acquisi-
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tion of these skills and align with those reported in similar experiences for the teaching of essential
laboratory techniques (Miyamoto et al., 2019). Virtual laboratories have been highlighted as impor-
tant resources to complement practice skills (Radhamani et al., 2021); we recommend the use of the
e-Parasitology® virtual laboratory as a blended approach to improve students’ learning and prepare
them for in-person laboratory practicals.

In addition, responders identified the e-Parasitology® package as an appropriate virtual re-
source to strengthen traditional face-to-face lectures, which highlights the importance of multimedia
and virtual resources in learning (Roberts, 2017). Rad et al. (2022) has recently found similar effica-
cies in the learning of medical techniques in students that used face-to-face versus virtual methods,
which could explain our results. Thus, both cohorts indicated that the resources created helped them
to study STPs (91.4% and 80%, respectively) could be also be attributed to the fact that students
enjoyed using e-Parasitology® (91.7% and 88.9%, respectively). Enjoyment is pivotal in virtual re-
sources and games to be effective (Pechenkina et al., 2017). The ease of use of the e-Parasitology®
website would have also contributed to students’ engagement and interaction (40% very easy; 30%

easy; 30% neither easy nor difficult).

Future developments to enhance this STP training will include the development of resources
for aiding students to differentiate Entamoeba species from non-pathogenic amoebas and Dientamoe-
ba fragilis (as the trophozoites forms of this enteric flagellated parasite can be easily confused with
Entamoeba spp.), as well as creating further laboratory resources to facilitate the learning of novel
diagnostic and biomedical laboratory techniques, which will follow the scaffolding of the T. vaginalis
culture e-learning unit.

In conclusion, our results, although preliminary owing to the low number of responses collect-
ed, particularly in the second cohort of students, they would suggest that e-Parasitology® facilitates
the learning of lengthy/intensive laboratory techniques for the diagnosis of these STPs, specifically
E. histolytica. e-Parasitology® could be used to enhance awareness of STPs among healthcare pro-
fessionals such as general practitioners, and might be also be appropriate to increase awareness and

minimise infections in individuals reporting sexually risky activities who attend STI units.
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